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Behaviour Audit Tool 
Some school cultures, norms and routines have been disrupted by the coronavirus (COVID-19) outbreak and some pupils may have been exposed to a range of adverse experiences. Schools will need to make changes to reset behaviour and attendance expectations and consider the additional support required to help pupils successfully reintegrate into the school environment.  This is a tool for schools to support the re-engagement of pupils and the return to orderly and calm environments in which all pupils can achieve and thrive.
This tool has been developed by Tom Bennett and the Behaviour Advisers and is designed to support National Leaders of Education (NLEs) and school leaders to work in partnership to undertake a school level assessment of behaviour culture, to recognise good practice and to identify those areas which need further attention. Please visit the Department for Education’s YouTube Channel and watch this video on supporting effective behaviour cultures and using the Behaviour Audit Tool. 
The audit tool identifies six key areas in designing, building and maintaining a good behaviour culture. The six areas have been shaped and informed by Creating a Culture: How school leaders can optimise behaviour (Tom Bennett, 2017), Teacher Standards (DfE, 2013), School Inspection Handbook (Ofsted, 2019) and Getting the simple things right: Charlie Taylor’s behaviour checklists (Charlie Taylor, 2011).
NLEs should use this tool as part of the Covid-19 recovery offer when it has been identified that schools are facing challenges with behaviour and getting pupils back into school and engaging with learning. It should be used as part of the wider support activity NLEs provide to schools. For schools needing more intense, targeted support for behaviour, it can also be used to refer schools to the Behaviour Hubs programme (see page 10 and Appendix 2), which will offer support to schools from Spring 2021.  
User Manual 
In order to deploy the tool effectively NLEs and school leaders should work together and engage in a range of activities to obtain evidence to inform the assessment, these could include:
· Scrutiny of the most recent Ofsted report, school performance data, school development plan, school self-evaluation and the most recent headteacher’s report to governors.
· Discussions and surveys with senior leaders, pastoral leaders, the SENDCO, other school staff and pupils.
· Observations of arrival, departure, social times and movement between lessons.
· A learning walk to gauge classroom expectations and culture.

NLEs and school leaders should allocate a score to each statement where possible, identify where the evidence was found and add any pertinent notes regarding best practice, gaps, issues with particular groups or details which need further investigation.  
Once completed the tool will provide an overview of the current position and scoring will indicate where practice is strong and where leaders need to focus their attention. NLEs and school leaders should then identify the priority areas based on the assessment, consideration of school performance data and documentation (behaviour and attendance) and review of the most recent inspection outcome. A template at appendix 1 has been provided to capture headline data from these sources. 
Position statements across each of the key areas along with school context data will indicate where further work is needed.  NLEs and school leaders may wish to hold an action planning discussion to develop an action plan which could include a series of SMART targets.  Statements within each area have been constructed using target language to aid the planning process.  When developing the plan and mapping out the improvement journey there are some useful points to note:
· Actions within the leadership and management section are fundamental to the ‘design and build’ of culture so need to be prioritised;
· Engagement of all stakeholders is critical, everyone will need to know how they contribute to the vision and behaviour culture; 
· Social norms need careful construction. The detail of how things will look is critical, leaders and staff will need to model it, talk about it and rehearse it with pupils.  This takes time so be sure to allocate time and resource to this;
· Measuring progress against targets and successful implementation of the plan requires robust systems for data collection and a stringent monitoring and evaluation calendar. Building and implementing these systems at the start will ensure you can measure progress from the start of the improvement journey; and
· Revisiting the tool periodically will allow you to update the school’s position, maintain focus on the improvements needed and celebrate progress.
Scoring  
A continuum of development and effectiveness is outlined below. The continuum provides a structure to identify the school’s current position in relation to its policy and practice in each of the six areas.  Assessing each area in this way will allow NLEs and school leaders to identify areas of strength and those needing further work. 
  
Identifying: Leaders are identifying a realistic picture of what is happening, and the work needed in this area.  
Developing and implementing: Leaders have identified what is working well and those areas which need further development. They are in the process of building systems, routines and practices and beginning to implement them.
Embedding: Leaders have successfully introduced systems and practices which staff, pupils and other stakeholders are following and implementing. 
Sustaining: Policies and practices are embedded. There is buy in from the whole school community. There is cohesive and consistent practice across the school. 


	FOCUS AREA
	    ASSESSMENT
	

	LEADERSHIP AND MANAGEMENT
	1
	2
	3
	4
	EVIDENCE BASE AND POINTS TO NOTE

	[bookmark: _Hlk47511438][bookmark: _Hlk47503812]There is a clear behaviour vision underpinned by high expectations and core values which are understood by staff, pupils and families.
	
	
	
	
	



	Leaders communicate, demonstrate and refer to the vision and values constantly.
	
	
	
	
	



	Behaviour is a high-status topic and recognised as a key area of school improvement.
	
	
	
	
	



	Designated leaders and managers have clearly assigned responsibilities for behaviour and attendance.
	
	
	
	
	



	Leaders and managers empower and support all staff to take responsibility for behaviour.
	
	
	
	
	



	Appropriate levels of resource are invested in creating and maintaining effective behaviour culture (including MIS, data systems and analysis, designated staff, in house provision, communications, reward systems etc).
	
	
	
	
	


	Leaders have an accurate view of behaviour culture which is informed by a robust data set.
	
	
	
	
	



	Leaders and managers monitor and analyse behaviour and attendance data and take swift, reasonable action to address issues (including absence, punctuality, bullying, rewards, sanctions, detentions, part-time timetables, Fixed Period or Permanent exclusion). 
	
	
	
	
	

	Leaders and managers are aware of the potential impacts of Covid-19 and associated measures on pupil wellbeing and mental health (including on vulnerable and disadvantaged groups); how these may influence and affect pupil behaviour; and how the school will take account of this in behaviour management plans and policies.
	
	
	
	
	

	Governing boards have an accurate view of behaviour culture.
	
	
	
	
	



	Governing Boards have oversight on pupil movements, use of off-site direction, managed moves, and decisions for elective home education.

	
	
	
	
	

	Further comments or observations:




	

	SYSTEMS AND SOCIAL NORMS
	1
	2
	3
	4
	EVIDENCE BASE AND POINTS TO NOTE

	School behaviour, attendance, bullying, safeguarding and pastoral support policies clearly outline principles, rules, routines and consequence systems and clearly define bullying. 
	
	
	
	
	

	Routines for all aspects of behaviour are underpinned by high expectations, clearly communicated, modelled and reinforced (including arrival, departure, conduct on school transport, absenteeism, punctuality, uniform, classroom expectations, equipment access, cover lesson procedures, examination/assessment processes, corridor culture and movement, playground culture, assembly protocols, behaviour on trips, parking and consequence systems).
	
	
	
	
	

	Measures to identify and support wellbeing and mental health issues and prevent all forms of bullying are included in the school’s behaviour policy (and/or cross-referenced to safeguarding and/or existing wellbeing, mental health and bullying policies).
	
	
	
	
	

	Rules are explicit, consistent and reinforce school values and routines.
	
	
	
	
	

	Consequences are explicit and reinforce school values, rules and routines.
	
	
	
	
	

	Consequences are proportionate and consistently applied when rules are followed or rejected by pupils.
	
	
	
	
	


	Detentions or in-school behaviour provision* provides opportunities for reflection, allow pupils to continue meaningful study and to return to mainstream lessons as soon as appropriate. * Any kind of provision in school outside of the classroom that is used to address disruptive behaviour
	
	
	
	
	

	Staff workload is managed in order to allow the operation and implementation of systems.
	
	
	
	
	


	Behaviour policies should consider any additional needs of pupils, take into account any reasonable adjustments required and should comply fully with the Equality Act, 2010. 
	
	
	
	
	


	If managed moves have been used, there is clear evidence that this has been done in the best interests of the child, and not the school.
	
	
	
	
	



	Rates, patterns and reasons for exclusion are monitored, with robust administrative logs demonstrating what has been done prior to the exclusion (interventions), in order to avoid repeat exclusions. For vulnerable children, the relevant partners such as CAMHS, virtual school heads and social workers should be informed and involved in the relevant conversations. 
	
	
	
	
	

	Further comments or observations:
	
	
	
	
	




	RELATIONSHIPS
	1
	2
	3
	4
	EVIDENCE BASE AND POINTS TO NOTE

	Leaders build respectful relationships with staff, pupils, families, and stakeholders.
	
	
	
	
	



	Leaders model respectful relationships and appropriate communication for staff and pupils. Respectful relationships are embedded in teaching practices. 
	
	
	
	
	




	Staff treat pupils with dignity, build relationships rooted in well-understood protocols and observe proper boundaries consistently. 
	
	
	
	
	




	Staff develop effective professional relationships with colleagues, knowing how and when to draw on advice and support.
	
	
	
	
	




	Staff communicate effectively with parents/carers regarding pupils’ achievements and well-being.
	
	
	
	
	




	Relationships between pupils and staff reflect a respectful, consistent, supportive and positive culture.
	
	
	
	
	




	Pupils treat each other and staff with respect and actively support each other.
	
	
	
	
	




	Parents/carers treat staff with respect and actively support the work of the school.
	
	
	
	
	




	Parents/carers have confidence in the school; if parents choose to electively home educate their child, there is clear evidence that the school has ensured parents/carers are aware of such an undertaking and the decision was in the best interests of the child. 

	
	
	
	
	

	Further comments or observations:




	


	STAFF INDUCTION AND DEVELOPMENT 
	1
	2
	3
	4
	EVIDENCE BASE AND POINTS TO NOTE

	New staff are inducted into the behaviour culture of the school and arrive ‘ready’ to run their classroom/area and to engage in the whole school approach.
	
	
	
	
	



	Designated staff, external partners and specialist agencies provide appropriate training for all staff on supporting pupils with additional needs and barriers to work towards and meet behaviour expectations.
	
	
	
	
	




	Leaders and managers support their staff to implement whole-school behaviour systems consistently and effectively.
	
	
	
	
	




	Staff understand their responsibility to create and maintain the behaviour culture.
	
	
	
	
	




	Staff understand the school’s definition of bullying, and implement measures to tackle bullying effectively if it becomes a problem. 
	
	
	
	
	




	Staff are aware of the school’s ethos, policy/ies, leads and support offer on wellbeing and mental health and are able to signpost or refer pupils where needed.
	
	
	
	
	




	Staff are confident to ask for help if they are struggling to create and maintain an effective behaviour culture.
	
	
	
	
	




	Staff are held accountable for their part in the maintenance of the school’s systems and processes.
	
	
	
	
	




	Staff voice is captured regularly on whole school issues including behaviour, and their views are considered in the development of the behaviour policy. 
	
	
	
	
	




	Further comments or observations:
	






	PUPIL TRANSITION AND DEVELOPMENT 
	1
	2
	3
	4
	EVIDENCE BASE AND POINTS TO NOTE

	New pupils are inducted into the behaviour culture of the school and arrive ‘ready’ to contribute to the behaviour culture.
	
	
	
	
	




	Pupils receive regular updates and reminders on how to meet the whole school expectation on behaviour. 
	
	
	
	
	




	Pupils understand the contribution they make to the school behaviour culture.
	
	
	
	
	




	Pupils have a good understanding of rules, routines and consequence systems. 
	
	
	
	
	




	Pupils or groups who demonstrate ‘good’ behaviour are openly celebrated and praised. 
	
	
	
	
	




	Pupils are confident to ask for help if they are struggling to meet the whole school behaviour expectations or need pastoral/wellbeing, bullying or mental health support, including vulnerable children and those with additional needs. 
	
	
	
	
	




	Pupil voice is captured regularly on whole school issues including behaviour. 
	
	
	
	
	




	Pupils views are considered in the development of behaviour policy and practice. 
	
	
	
	
	




	Further comments or observations:




	









	PUPIL SUPPORT
	1
	2
	3
	4
	EVIDENCE BASE AND POINTS TO NOTE

	Pupil support/pastoral care structures are clear and understood by staff, pupils and families.  Stakeholders know what support is available and how to access support.
	
	
	
	
	




	Internal support facilities provide proactive targeted intervention and aim to support pupils back into the mainstream community.
	
	
	
	
	




	Designated staff have clearly defined responsibilities and support identified groups of pupils, including vulnerable children such as those with a social worker, previously looked after children, those with additional needs such as SEND and mental health.
	
	
	
	
	




	Designated staff have an accurate view of the needs and performance of identified groups and target support accordingly.
	
	
	
	
	




	Designated staff work together to share information and build appropriate support structures for pupils and the staff who support them.
	
	
	
	
	





	Designated staff engage with external partners and specialist agencies to access appropriate support to meet the needs of pupils and their families.
	
	
	
	
	





	Designated staff understand how mental health risk factors, including trauma and bereavement, can affect behaviour and support staff to understand it as part of their behaviour approach.

	
	
	
	
	

	Further comments or observations:

	











Appendix 1. School Context & Data Template 
	Ofsted judgements
	

	Date of inspection
	Overall effectiveness
	Quality of education
	Behaviour and attitudes
	Personal development
	Leadership and management

	
	
	
	
	
	

	Ofsted report commentary on behaviour and attitudes and leadership of these aspects

	Areas of strength identified in the report
	

	Areas for improvement identified in the report
	

	Follow up actions taken
	

	Impact of follow up actions
	

	Other external evaluation findings
	

	


	Performance data

	
	
	School
	National
	School 
	National
	School
	National
	Points to note
	

	
	
	2018-2019
	2019-2020
	2020-2021
	
	

	Attendance
	

	[bookmark: _Hlk47609675]Overall absence
	
	
	
	
	
	
	

	Persistent absence
	
	
	
	
	
	
	

	Unauthorised absence
	
	
	
	
	
	
	

	Authorised absence
	
	
	
	
	
	
	

	Punctuality 
	
	
	
	
	
	
	

	Behaviour
	

	Fixed term exclusions
	
	
	
	
	
	
	

	Permanent exclusions
	
	
	
	
	
	
	

	Managed moves (in)
	
	
	
	
	
	
	

	Managed moves (out)
	
	
	
	
	
	
	

	In-school behaviour provision* 

* Any kind of provision in school outside of the classroom that is used to address disruptive behaviour
	
	
	
	
	
	
	

	[bookmark: _Hlk47609969]Other internal school level data such as isolation, detentions, rewards etc could be added in rows below

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




Step by step process guide: referring to the behaviour hubs programme

1. Where NLEs have identified schools facing challenges with behaviour and have completed the behaviour audit tool, NLEs and school leaders should discuss the strengths and areas for improvement and what, if any, support is needed. NLEs could refer to the online training video which includes advice on the types of behaviour support and intervention options school leaders and NLEs may want to consider. 

2. As part of this discussion, NLEs should outline the behaviour hubs programme offer as a possible support option, if the school meets the following eligibility criteria:
· Ofsted Requires Improvement judgment
· Behaviour issues that require support
· Adequate leadership capacity
· School leader is motivated to meaningfully engage with the hubs programme

3. If the school meets the above criteria, the NLE should work in partnership with the school leader(s) to populate appendix 2 of the behaviour audit tool titled ‘NLE Behaviour Hubs Referral Form’.

4. NLEs will then need to complete the covid-19 recovery feedback form marking two boxes titled 're-setting / establishing routines and behaviours (including challenging behaviour and low-level disruption)' and ‘referral to behaviour hubs programme’. 

5. Once the above steps are complete, NLEs will need to submit the following documentation to RDD:

populated behaviour audit tool and appendix 1
populated NLE behaviour hubs referral form (appendix 2) 
populated covid-19 recovery feedback form 

6. RDD will forward this documentation to the behaviour hubs delivery centre team (Behaviour.HUBS@education.gov.uk)* who will take forward the prospective partner school shortlisting and selection process. This process will involve the Department’s delivery centre commissioning eligible NLE referred schools to complete a self-assessment form. Using all of the information provided, the Department and the behaviour adviser team will make the final decision about which schools are onboarded to the behaviour hubs programme. 

In order for eligible schools to be successfully referred to the behaviour hubs programme, it is imperative that all documentation is submitted to RDD in a timely manner. 
We thank you for your support and assistance with this process.
*this email address is subject to change from late-September, we will notify RDD of the new email address at this point. 
Appendix 2. NLE Behaviour Hubs Referral Form (if referring to the Behaviour Hubs programme)
	Reason for referral
	



	School context (outline current relevant features, changes or challenges the school is facing e.g. newly arrived/interim headteacher, high proportion of supply staff, falling roll, recent amalgamation, or re-brokerage etc). 
	

	Key focus areas needing development (Tick all which apply).
	Leadership and management
	Systems and social norms
	Relationships
	Staff induction and development
	Pupil transition and development
	Pupil support

	Key areas of strength (Tick all which apply).

	Leadership and management
	Systems and social norms
	Relationships
	Staff induction and development
	Pupil transition and development
	Pupil support

	Bespoke support required (Tick recommended pathway and provide rationale). This is in addition to training events, open days, hub networking and online resources.
	One to one support (analysis, action planning and mentoring 8-12 days)
	Action planning surgery (2 hours)
	MAT support (executive support 5-7 days)
	Rationale for recommended pathway:

	Confirm school meets behaviour hubs eligibility criteria (Tick all that apply).
	Ofsted Requires Improvement judgment
	Behaviour issues that require support
	Adequate leadership capacity
	School leader is motivated to meaningfully engage with the hubs programme

	Additional information to assist with appropriate matching to a lead school. 
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